The purpose of this article is to introduce a narrative framework for leadership education as a lens for exploring how emerging adults make sense of their leader identity development. This narrative framework, called Communicated Narrative Sense Making (CNSM), looks at identity through storytelling processes. Emerging adults in higher education have different experiences and come to a new awareness of themselves in a context in a variety of ways. Part of this development process is establishing an identity as a leader. We propose a narrative framework as an approach for exploring the experiences and sense-making processes of leader identity development in emerging adults.
Introduction
Past leadership scholars supported the notion that individuals are born with certain qualities and attributes that contribute to leadership effectiveness (Bass, 1990; Kirkpatrick & Locke, 1991; Stogdill, 1948) .
Over the years research has shifted to support leaders do not have to be born with certain qualities but argue leaders are made during childhood and adolescent development, through leadership education programs, and professional adult experiences (Brungardt, 1996; Komives, Owen, Longerbeam, Mainella, & Osteen, 2005; Lord & Hall, 2005) . It is important for scholars and instructors in leadership education to understand how emerging adults make sense of and develop a leader identity in order prepare future leaders with the skills necessary to be successful. The goal of this article is to explore previous research on leader development and present Communicated Narrative Sense Making (CNSM) (Koenig Kellas, 2017; Koenig Kellas, & Kranstuber Horstman, 2015) as a new theoretical framework for exploring and understanding the development of emerging adult leaders. Our purpose is not to align a narrative framework with development models that have already been established (e.g. Leadership Identity Model) but to offer CNSM as another approach for understating the phenomenon of how emerging adults construct and make sense of their leader identity. Komives, Owen, Longerbeam, Mainella, and Osteen (2005) argue that the majority of leadership scholarship focuses on skill-building and short-term programs, "rather than on the process of how leadership capacity or leadership identity is created or changes over time"
and that "understanding the process of creating a leadership identity is central to designing leadership programs and teaching leadership" (p. 594). It is our goal by introducing a narrative framework we can further understand the process of creating a leader identity to help in the development of leadership programs and instructional pedagogies in higher education.
For the purpose of this article, we will focus on leader identity development of emerging adults in higher education. We define emerging adults as traditional college aged students, approximately 18-25 years old (Arnett, 2001 ). First, we will provide a brief overview of leadership development and emerging adulthood theories. Next, family storytelling and narrative identity literature is reviewed to illustrate how storytelling can provide a context for understanding leader identity. Finally, we will present CNSM as a framework to further explore and understand how emerging adults make sense of and construct a leader identity. We believe this framework can be applied to higher education courses and leadership programs.
Leadership and Development Theories Brungardt (1996) As illustrated in Figure 1 , leadership development begins in childhood/adolescence with the impact of family influences and moves into leadership education. Early research by child psychologists found personal traits (e.g. need for achievement, confidence, and assertiveness) are influenced by child/adolescent experiences and parental support (Gardner, 1990) . According to Brungardt (1996) leadership development theory brings together the human developmental process (i.e. growth from childhood to adulthood) and leadership learning theory to help educators understand best practices for teaching leadership development. (Arnett, 2000, p. 472) . To this effect, Arnett explains adolescence and adulthood are connected by a "long bridge" in which qualities most important in making the transition to adulthood are gradually attained (Arnett, 2001, p. 142) .
According to Arnett's (2000) theory, identity issues in emerging adulthood can be seen in three main areas of exploration: love, work, and worldviews.
Explorations of love become more serious and intimate, work experiences become more focused on preparation for adult roles, and changing worldviews start to occur during college experiences. "A college education leads to exposure to a variety of different worldviews, and in the course of this exposure college students often find themselves questioning the worldviews they brought in" (Arnett, 2001, p. 474 in the construct of leadership over time (Komives, et al. 2006 ). The LID model integrates six stages of leadership identity: (1) developing self-awareness,
exploration/engagement, (3) leader identified, (4) leadership differentiated, (5) generativity, and (6) integration. To further understand the complex phenomenon of emerging adult leader identity we provide an approach that is not limited to developmental stages. Stentz, Plano Clark, and Matkin (2012) state, "to best understand relevant leadership processes and dynamics, the field of leadership research calls for the application of multiple research approaches" (p. 1). Currently, we are addressing this call for further research approaches by conducting a phenomenological study exploring the relationship of family narratives in the construction of leader identity in young adult college students. Through this narrative framework we believe we can further explore the essence of emerging adult leader identity and further understand how young leaders make sense of leadership constructs.
In the following section we will review family storytelling and narrative identity research to bridge how leader identity development through storytelling/ narrative approaches can provide a framework for examining leader identity and further contribute to the scholarship of leadership education.
Family Storytelling and Narrative Identity
In addition to developmental models, we posit (Fisher, 1987) and we come to understand who we are by creating a story of the self (McAdams, 1993) . McAdams (1993) explains individuals select the most important or significant life events to develop as stories which help create and shape their (narrative) identity.
According to McAdams' theory of narrative identity, family storytelling becomes important to identity development, specifically in young adults. As children develop into adolescents and into adulthood they begin to establish their own motivational patterns.
These patterns of desire are reflected thematically in their personal myths (McAdams, 1993) . The theory contends individuals first become "selfconscious mythmakers" in late adolescent years when faced with issues of identity. "Therefore, the transition from adolescence to young adulthood is an especially significant phase in the development of human identity" (McAdams, 1993, p. 36) . Supported by leadership development theories, the transitions young adults experience is critical in developing and understanding an identity as a leader.
For example, we can see this in the later stages of leader identity development, such as the generativity stage (i.e. stage five) in the LID model. Generativity is defined as, "primarily the concern in establishing and guiding the next generation" (Erikson, 1950 (Erikson, , 1963 CNSM is founded on the assumption that narratives serve three primary functions, which help people make sense of and organize experiences of family life: creating, socializing, and coping (Koenig Kellas & Kranstuber Horstman, 2015) . Creating is narratively communicating and reflecting individual, relational, and family identity (e.g. McAdams, 1993; Bamberg, 2011) . Another function of family narratives is socializing which is teaching lessons and/or socializing family members to specific values, assumptions and behaviors (e.g. Miller- Day & Dodd, 2004; Stone, 2008) .
Finally, coping is the process of making sense of and dealing with stress, difficulty, illness, trauma, and/or loss (e.g. Frank, 1997.) .
Koenig Kellas and Kranstuber Horstman (2015) further organize 
Implications for Leadership Education
There are multiple implications for the use of narrative approaches in leadership education. One implication is to provide intersectionality across a multitude of dimensions that impact identity. 
Conclusions
Leadership development theory has supported early adolescent development, educational programs, and adult experiences aid in the development of a leader's identity. Although leadership research has applied storytelling to the effects it has on followers and authentic leadership styles, it has not applied a narrative lens to understanding how stories are influential during the emerging adult phases of creating a leader identity. One way to explore the phenomenon of leader identity development is through a CNSM storytelling framework. We believe by applying a storytelling approach scholars and educators will gain a deeper understanding into how stories help emerging adults create and make sense of their identity as a leader.
Future research on leader identity development may also move toward translational narrative research by developing courses and educational programs for developing young college students into leaders.
Results from this research could produce new leadership curriculum and training programs focused on helping future leaders understand where their identity stems from and how their identity influences how they interact with others. "As our society grows larger and more complex, the need for increasing numbers of leaders at all levels of our institutions will continue to grow… Thus our task is clear: to create farreaching development and educational environments that truly foster leadership capabilities" (Brungardt, 1996, p. 91 
